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Words Have Worth.

AVADHESH DAYAL.

Words have great Worth Oh | throw them nct away
Speak less, but what is said let it have weight

For words make war or peace, bring love or hate
They scatter thorns or roses on your way. ‘

Precise and brief, all clear and quite sincere
Your words, let them be backed by all your life, -
Sent forth to promote love and not strife

With milk of kindness filled, {ree from all fear.

Sift, weigh and prune them ere they leave your mind
For spoken once they get out of control '

Like arrows leaving bows to hit their aim,

Let them rain peace on earth, let them be kind

This discretion makes social life whole

Ensures your progress, bringing noble fame.

Zc{ito'zidl

Super-Annuation to Teachers :—

It was in 1953 that the Secondary
Education Commission commonly
known as the Mudalisr Commission,
suggested triple benelit lo teachers
namely pension cum provident {und
cum insurence. Much water has

flown in the Ganges and Godavari
during these five yesrs ard so far ncth-
ing has come out of the triple benelit,
We congratulate the government of
Madras in their new move to provide -
a scheme of pension o teachers in
non-government secondary institu-
tions'in addition to meagre provident

¢« 1)
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fund, thus providihg, however, only
double instead of the triple benefit.

The providert fund payable to
the teacher, representing 67 per cent
benefit, contributed jsintly by the
government and the mansgement
in addition to an equal sum conlri-
buted by the teacher is just a pitt-
ance which is just able to keep the
wolf away for some three years or
four at the most. It is not ehough
to keep the teacher free from. starva-
tion if he survives that period. This
made teachers ook to retirement
with an awe. 1In England, ever since
the regime of Lord Fisher in' 1918,
there has been a provision of super-
annuation of teachers. But in India
though a teacher is said to build the
future nation, yet the nalion did not
provide for him any thing to pass the
helpless old age after he had spent
every ounce of his energy in building
India of tomorrow. What will happen
to him tomorrow had been no busi
ness of the state, which absolved
itself of all responsibilities about him
after doling him out a few months
salary, for that is what the govern-
ment contribution amounted to, at the
rate of one thirty secondth part of
the teacher's salary.

( 2

‘1. T. C. Teachers

Superannuation, besides provid-
ing some relief to a prolonged old
age, offers atleast a national recogni-
tion of the valuable services that the
teacher renders in the cause of edu-
cation as a nation builder, We
would request other State govern-
ments to follow the example of Mad-
ras Government and open a scheme
for superannuaticn, for teachers, at all
levels, primary secondary, as well as
in degree colleges.

The Proposed Revision of Grades of
Teachkers in U. P.

The standing committee of Edu-
cation U. P. presided over by the
Honourable Minister of Education
has proposed the following revision
of the grades :—

Principals of Inter. Colleges
Rs, 280—675
of High
Schools Rs 225—450
Lecturers in Inter. Colleges
Rs. 175—375
Tramed Graduates in High
Schools Rs, 120—250
Trained (Inter C.T.) under- -
greduates Rs. 75—200
Rs. 60—120

Head Masters

)
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This provides what is known as
'‘Half parity®, for it meets the de-
mands ot teachers only half-way, the
maximum being mid-way between
the old scales and the scales, offered
to teachers, in government instiu-
tions.

The schems is, however, provided
with certain ‘ifs', namely, it the mana-
gers' returns show that the excess of
amounts would be within the reason-
able means of the government to
contribute and if the almighty finan-
ce department does not object to the
scheme.

There are however two snags,
firstly a number of efficiency bars
evist in each cadre. Secordty, in
case of Private managements, the
grades will only be possible only
whan the government would be ready
to bear the entire burden cf addi-
tional expenses which would go on
increasing, year by year.

We welcome the move as interim
measure only, for this does not meet
the entire demand which is for full
parity of teachers doirg the same
type of work in two forms of institu-
tions, government and nongovern-
ment, and possessing the same
qualifications. '

(

e 2 we
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Finar.cial commitments shou'd be
no bar, for after all the government
have increased the burden of of pub-
lic expenditure over nine times,
from 12 croresto 112 crores, within
the last twelve years. Surely, afew
lakhs or even a crore for teachers
will not break the camel's back.

Schéols under the trees :—

We hope the recent utterences of

- our Prime Minister to oren primary

3

schools under the trees instead of in
buildings will be understood in its
proper context. What he meant by
it is that of the two priorites—ttat of
building and of providing living
wages of teachers—the latter deser-
ves our first consideration. It doe€s
not mean that buildings are unnece-
ssary, surely, in a tropical monsoon
land, where summer recess is nece-
gsary and where tree shades would
not atford adequateprotection during
the rains, schools under the shade
of trees can work hardly for six
months in the year.

What the Primier means is that
more attention should be paid to tea-
chers, for without teachers being
paid adequately, the work is bound
to suffer. ‘}Anill paid teacher', said
the late Dr. A. N. Jha is a national

)
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menace. Teachers of primary schools
are being paid less than the chapra-
sis of the government institutions. 1t
is really a disgrace to a progressive
nation. This must be removed at
" all costs,

Brave Secondary Teachers of U. P.

We congratitulate nct only Shree
Kanhaiya Lal Gupta and Shree Rame-
shwer Singh's the two nominees of
U. P. Madhyamik Sikshak Sangh,
who polled respectively 5,585 and
3,929 votes with their nearest rivals
securing 1,525 and 1,627 votes,
but all secondary teachers of the
State who returned the Sangh can-
didates with such overwhelming
majority. While Sangh candidates
were returned by lirst preference
votes with comfortable surplus rivals
got though by elimination only, In-
deed, the success of three candidates
of the Sangh in the recent elections,
the only three set up by it, and all
with overwhelcoming majority, demo-
nsirates on the one hand, the solida-
rity of secondary teachers and on the
other, how the previous method of
postal ballots was lisble to be
abused.

The Sangh has now four stalwart

fichters to rely on, namely, Shree

Hriday Nsraia Singh, Shree Lazmi
Narain, Shree Kanhaiya Lal Gupta
and Shree Rameshwer Singh. It can
also count on the support of at least
two more : Dr. Ishwari Prasad and
Shree Madan Mohan. We may hope
a few others may join them to form
a non-political teacher's grcup. lhe

interest of the f{raternity is safe in
their hands.

rom now onwards, the teachers
should organise. While the success
will give teachers, a new hope to or-
ganise and follow a membership
drive, one should be carelul to see
that the reactionary elements, seeing
the success of the Sangh, may not
iry to capture the key posts. The
elections have shown on whom we
can rely and who are unreliable.

Holidays :—

By the time this reaches our
readers, the summer holidays will
have started. We wish our readers
well-earned rest, alter which they
will come back with renewed ener-
gies next July. Education will, of
course, reach their permanent add-
resses, by June 15th.



Confusions, IHusions, and Fads in the Education of

Indian Educators

Prof. SHYAMANAND SAHAYA, M. A. M. Ed. B. Litt Dublin,
Asstt. Prof. of Education, Patna University.

II1

Yet another curricular fad is the
Methods of Teaching Science. Sci-
ence is "'an organised body of prin-
ciples supported by factual evidence
together with those attitudes related
to and those methods applied in
search for and the organization of
scientific facts and principles."l. lts
objective is the discovery of truth.
Indeed, no one can deny its power
and significance in life. For Science
which is one of the greatest achieve-
ments of man, has benelitted us by
its applications : it has affected our
opinions ; it has substituted one set
' of beliefs for another or inculcated
scepticism regarding accepted opi-
nions : and it has given us the sci-
entific point of view, which is chara-
cterized by trulhfulness and impar-
tiality. It has done all that. And
something more is clsimed for it
Bertrand Russell pointed out, in Mys-
ticism and Logic and Other Essays

(19218), that ““The desire for a larger"
life and wider interests, for an es-
cape from privalte circumstances and
even from the whole recurring hu-
man cycle of birth and death, is ful-
filled by the impersonal cosmic out-
look of science as by ncthing else.
To all these must be added, as con-
tributing to the happiness of the man
of science, the admiration of splendid
achievement, and the consciousness
of ir.estimable utility to the human
race. ““No doubt, the claim is well
founded. We would agree with the
British Philosopher's view that a life
devoted to science is a happy life.
But, when he says that "its happiness
is derived from the best sources that
are open to dwellers on this troubled
ard passionate planet", we do not
find it possible to record our assent,
for we are also aware of the limita-
tions science.

i

1. Dictionary of Education Ed. Oarter V. Good.

(-5)
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Can science find beauty ? Can it
explain the greatest human works or
-emotions or experiences, Exultations,
agonies.

And love, and Man's unconguera-
ble mind"? The answer is a clear
“No". Indeed, Science cannot make

our life '"Good great and joyous,

beautiful and free,"” For this we must
turn to Religion' Poetry, and Art,
which humanise man and show him
the spiritual ideals which alone can
secure genuine and permanent hap-
piness and success and produce
beings who will use their powers for
good. Thus, though Science gives
us facts, it cannot tell us what' to do
with those facts;. It cannot give us a
sense of vélues, without which we
cannot evaluate the facts discovered
by its votaries.

Not only is Science unsatisfying
for the business of life owing toits
limited vision,
passing, and not changeless and
immutable, it is also Inadequate for
the purposes of the educationist,
who does not find it possible to build
a lasting system of education, a
valuable and permanent culture on
the shifting sands of Science :

which is changing, .

“Education". says Professor Georde
S. Counts, “hasto do wijh welfare,
and when one approaches the quest-
ion of weltare one seems to pass
outside the confines of objective
science. Scientific method can give
no satistying and conclusive answers
to these questions of comparative
values. It is only when the purposes
or goals of enucation are determined
that the field is cleared for the work -
of educational science. The funda-
mental goals of education.... are the
product of a process of evaluation
which, while dependent on the results
of science, cannot be identified with
those results....The selection of goals
must reflect the advancement and
the refinement of knowledge, as it
must retlect all experience;" but
“we cannot hope that science can
give us an effective educational

"philosophy."1.

Thusit is evident that, even in

~ education, science has a limited use.

And an undue sxaggeration of its
benetits by its fanatical adherents
has done more harm than good to
our cause. But the greatest injury
that is being done toour children is
caused by what is called General

1. The twenty.sixth yearbook of the National Society for the Study of Education, Part II,

p-90. ‘

(.6

)



CONFUSIONS, ILLUSIONS, AND FADS

Science—that school subject which is
drawn from the specialized fields of
science. The information given
under it is much too scrappy to be of
any significant use. It inevitably
leads to smattering-and supertficiality.
“Smatterings make life interesting
and have their uses; but their use is
limited and they are the more dan-
gerous, because they incline us to
think that we know when we do not
‘know."?

Besides these curricular fads, the
group mind of our profession is hea-
vily charged with yet other cults,
which may be attributed to three
causes : (1) an impatience to find
simple solutions for problems that

really are not simple, (2) the envious

ambition of small men to climb into
the band wagon, and (3) sheer imi-
tation and social suggestion. Many
of these educational fads, e. g., type
solids, spiral arithmetic, etc. 1 do
not understand. These belong to
the past. But so do vertical writing,
which is characterized by downstro-
kes that are perpendicular to the line
of writing, and biographical history.
These are nothing compared with
the Herbartian lesson plan. We

know that Herbart (1776-1841) laid
down a general procedure for giving
a lesson. The steps he proposed
were clearness, association, system,
and method. Tke later Herbertians
however, amplified the original sche-
me and gave a new terminology to
the steps-preparation or Introduction,
Statement of Aim (a sub-step), Pre-
sentation, Comparison, Generaliza-
tion, and Application. This Herbar-

tian lingo, which had its vogue in

the West between 1895 and 1910,
and has now blown completely over,
—leaving its permanent deposit, to
be sure, continues to be in evidence
in our Training Colleges, where not
a few students ctill grind out their
daily lesson plans according to the
five formal steps.

And, not in the distant future, the
project Method, which encourages

~ what Dr. W. H. Kilpatric called" a

whole-hearted, purposeful activity
proceeding in a social environment,"
may prove to be the next great
pedagogical fad. If it does, it is
bound to diminish drill-work, disorg-
anise school work, leave gaps in the
pupil's knowledge, and rerder the
entire educative procccess an unsys-

1. Livingstone, Richard : Some tasks for Eduocagion, p-7.

(

1

)



" EDUCATION

tematic random effort, if we do not
content ourselves with but one pro-
‘ject a term' as suggested by Sri
John Adams.’

But the prevailing fad, which has
already obsessed the minds of us, is
Mental Measurements, which is the
outcome of the scientific movement
in education, with its precise techni-
ques and procedures and its apparent
objectivity, The educationists and
psychologists, who set out to mea-
sure the mind and apply intelligence
Tests, Tests of special Ability, educa-
tional (or scholastic) Tests, and even
the vocational Tests physical Tests
and the Tests of Temperament and
Character, act upon the assumption
that thinking and creative educational
planning could be done once for all
and the average teacher could be
divested of this troublesome resposi-
bility. They forget that education is
a rich and creative activity, involving
a continuous, meaningful * and
developing intercourse between the
comparatively mature and integreted
personality of .the teacher and the
comparatively uninformed, but eager-
ly receptive and actively creative,
personalily of the child."?, In every

"individual case, this contact has a
_distinctive and unique quality. The

reactions and responses of the
human personality to apparently
similar situations are vsried. And
every child has his own

particular equipment of emotional
and instinctive tendencies. can the
mental tester, then, measure the
infinite variety of individuality. In-
deed, no yardstick can measure the
individualities of all the children, Of
course' the conscious science of the
mental measurers is good, but the
philosophy which leaks in upon them
unawares is bad. It is derived direct-
ly from the popular mythologies.
Referring to the policy of sorting.and
segregating pupils relative to the
findings of ihe mental tests, an edu-
cational sociologist observes:

“Here the syllogism runs as
follows : major premise, social orga-
nization and self-realization depend
upon persons functioning differently
in society : minor premise, their
different potential capacities for such
different functions are ascertainable ;
conclusion, schooling should cater to
those difterences of capacity and
prospective function, Now it is only

1. Modern Developments in FEducational Practice, Cn X.
2. SAIYINDAIN, K. G.: Problems of Educationnl Reconstruction, p-328."

( 8 )
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with respect to the minor premise of
this syllogism that the science of the
mental testers has a chance to func-
tion. However, it is really the major
premise, rather than the minor, that
is actually responsible for the con-
clusion. But the major premise is
not derived from science at all, but
from the popular sociological mytho-
logy : and, as a matter of act, is less
than a half truth at best. Besides
it is introduced into the procedure
with utter naivete without the slight-
est critical scrutiny, and, indeed,

"wi

almost unconsciously."'.

Lastly, we may notice a new
craze which has gripped'rus of late,

and has caused considerable stir in

the educational world, The schools
are under its spell, and since the
schools have to be run by our pro
ducts, we, too, have come under its
influence. An increasing number
of Training Colleges has now pro-
grammes and events which are
designed to entertain, instruct, and
provide the exercise of students’
interests and abilities. Such events
and programmes, which carry no
academic credit, were until recently
designated bythe vague term, '"Extra-

curricular Activities". This mislead-
ing expression had the unfortunate
effect of producing the impression
that these school activities living out-
gide the traditional curriculum were
mere adjuncts of the regular and
normal curricular activities. Hence
the phrase '‘Co-curricular Activities"
was substituted for ‘‘Extra-curricular
Activities"”, for it was thought that
these emphasized the practical and
active aspect of the school curricu-
lum and supplemented its theoretical
and intellectual contents, Among
such Co-curricular Activities, which
are much in evidence in our trajning
institutions, may be mentioned
debates, games, and festive celebra-
tions : music, dance, and drama;
and co operative societies, and wel-

fare and farmers' clubs. The objec-
tive is to make the institution a cen-

tre of the cultural life around it. The
aim is commendable, indeed. For,
if the schools are to prepare for
social life by engaging in social lite,
as Dewey said, we must show the
way. Otherwise the school will fail
to parallel the scciety. And, as
Tagore observed, ‘' The school which
cannot become one with the society
around and is thrust on the society

1.

\

(

9

FINNEY, ROSS. L. : A Sociological Philosophy of Education, p-20.
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from oulside is dull and lifeless.""
“Moreover, Co-curricular Activities
stimulate and develop the habit of
engaging in worth-while and perso-
nality building leisure-time activities.
By directing the student's free activi-
ties along channels that are educa-
tionally worthwhile, they make use of
his inner drives and urges. And
they help unify the school and foster
" the development of school spirit.
These are the merits of the Co-curri-
cular Activities.

But when we assume that these
participatory social experiences are
the most important part of our pro-
gramme we go altogether too far.
For these are minor, secondary and
incidental matters. The essential
business of the school is to impart

pression of the human spirit'. Thus
though incidental practice in team-
work and scciability are important,
curricular activities must not be pre-
vented or neglected. Indeed, to
ascribe to Co-curricular Activities a
major function is shallow socciology,
and to overwork them in practice a
faddish peda-gogy. The curriculum
is the main thing : I hope, some day,
those who run the training inshtu-
tions will realise it, And when they

~ realise it, “the typical creative acti-

the rich cognitive capital which car-

ries forward civilized societies and
to provide young people with oppor-
tunities to get together socially,
While our pupils should not miss the
normal sociable experiences of life,
it is absolutely necessary -that they
acquire a knowledge of the arts and
sciences, religion and philosophy,
and the techniques, which Sir Percy
Nunn described as “the grand ex-

vities that conslitute, so to speak, the
solid tissue of civilization,™* will not
be subordinated to the Co-curricular
Activities. But today it does happen.
And this worries us.

Conclusion

And our worries will never end
until the confusions are resolved, the
illusions dispelled, and the -fads dis-
missed. Once they disappear, we
shall be able to turn out educators of
character and competence, capable
of guiding some of the lifeforce of the
country into useful channels and of -
determining the shape of society. It
is time that we awakened to this tact.
For, on the eve of a Great Tomorrow,

1. Shiksha-samasya.

9 Eduocation ; 1ts Datta and First'Principles. pp. 263.

(
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CONFUSIONS, ILLUSIONS AND FADS

’

India needs '‘a band of teachers
devoted to ideals and pledged to the
continual recreation of traditions.™?,
Only such educators can forge the
way and ‘ensure conditons of
unlimted progress and prosperity for

mankind,"®, Lut us, then, keep this
goal in view. Shall not the wise of
works of Swami Vivekananda inspire
us ? "“Awake, arise, and stop not till
the\ 'goal is reached.” ’

1. KABIR, HUMANYON ; Education in New India, p-185.

2. Ibid., 185.
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N Plea for Bral Work in Schools

P. S. CHANANA, Govt, Post Graduate
Basic Training College, Chandigarh.

An ordinary individual in his life
time speaks more words than he
writes, But strange though it may
appear it is a fact that in our schools
little if any attention is paid to acqui-
ring proficiency in speech. No won-
der the shy adult, the discourteous
youngman lacking sweetness in
words, the talkative with his jarring
words, the uninteresting, unconvin-
cing and inetfective speaker all are
the products of our schools which so
sadly neglect the development of
oral expression in children. The
success of the szchool career deter-
mined purely on the wrnitten papers
has only minimised the importance
of reading habits that a child should
acquire and the art of the spoken

word that he should learn. It is time -

we realised the importance of speech
that is persuasive and frank, sweet
and agreeable, convincing and cor-
rect,

In his pre-school days the child
learns speech habits from his pare-
nts, brothers and sisters and his play-

mates in the street. He picks up the
words, phrases, catchwords and slo-
gans he hears around him. At this
stage parents more than' anv one
else can help him learn the right type
of speech. By their own good ex-

pression they can develop in the
child clarity and facility of speech.
Rfiter the child has acquired the ca-
pacity to speak he likes to talk and
so often about the samething again
and again with the people around
him. The busy adults would do him
a lot of good if they heard him and
talked with him. A school going
child enjoys talking to his parents
about his school affairs. He likes
telling stories he hears from his tea-
chers. Now he brings home the
speech of the school which is diffe-
rent from his dialect. Parents will
do well if they listen to him patiently.
Through suitable questions they can
encourage him to illustrate his point,
describe thinas vividly and express
himselt clearly. Where parents do
not hear children, children grow shy

(12 )



A PLEA FOR ORAL WORK IN SCHOOLS

and self-conscious, they lose self-
‘confidence and {ind difticulty in
expressing themselves.

At school, a teacher who is a good
story teller, who can paint word
pictures, who is sweet tongued and
- a fluent speaker, will help the child
to speak well. The influence thus
exerted is benelicial but conscious
efforts should also be made to im-
prove the oral expression of the chil-
dren, Questioning in the class isa
very usetul device to develop oral
expression. Through intelligent ques-
tions a sympathetic teacher can help
children express themselves. To
ridicule wrong answers of children
is an unhealthy practice. Likewise
reluctance to entertain the simple
and at times faulty questions of child-
ren is a mistake The teacher should
not talk too much; he should help
and encourage his children to put
the right type cf questions and give
good answers.

The atmosphere of the class is
homely. Here the child is at home
with his peers. Informal discussions
are good for oral expression. Not
only the teachers of languages and
social studies but also those of
sciences have ample opportunities

( 13

to provide for free group discussions.
Reading to the class is another use-
ful device. The teacher can pick up
students who have good voice and
possess confidence to read beautiful
passages to the class. Gradually,
other children, too, will have their
turn, Class reading helps improve
the manner of speech. Dramatised
speech, descriptions and story telling
besides giving joy to children create
in them love for good speech.

Other means of developing oral
expression are recitations, speeches,
declamation contests, debates, one-
act plays, mock courts and mock
assemblies. They are of formal nature
and demand good preparation. Sub-
jects chosen should be of interest
to the children. Rehearsals . before
hand are advisable, Debates, mock
courts mock election speeches and
mock assemblies” are of particular
importance. They teach children
to be courteous in speech, learn to
appreciate the view point of others,
reason out things and put their own
views in a clear, logical and persua-
sive manner.

Through classroom teaching and
through co-curricular activities a good
deal can be done towards the deve-

)
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lopment of oral expression of school
children. But it will make teachers

and students conscious of the impor-

tance of good speech if a period o
two per week are specially meant
for oral work. Not only should the
children be helped in acquiring
facility in speech but we should help
them moake their voice sweet and
beautiful if it is not. An arduous task
indeed | But if we succeed, we shall

be enriching the music of the world.
Tape recorder can be effectively
used for ear training and training in
the production of sounds.

Oral expression will have due
importance in schools if the Training
Colleges took pains to emphasize
upon their student-teachers the -need -
of good speech by 'giving them
practical training in it,

The Biary of a Student Teacher

Translated from the Original Bengali of Mr. Sudhir Chandra Rai,
(By Courtesy Siksha in Bengali).

KUMARI RUCHIRA SEN, B. A., Lucknow.
PART 1V

Monday 29th January, 1951.

1 am now delinite that my teach-
ing is not effective, 1 have not been
able to adapt myself to the artificial
surroundings of the school. The
gchool is an artificial placs, Boys
have to learn by play way method.

Dr.-Montessory is against compulsion

of any kind and all should not be
shaped into the same mould. ButlI
can not follow her. [ have to cover

t 14

a rigidly imposed syllsbus. Immo-
bility is imposed not only from. with-
out but works itself from within. We
are supposed to teach according to
Cook's Play way method, but have
to remember that ‘playway' does not
by the way means ‘Play’. It does
not ask that every school subject
should be treated as though it were

a parlour game. Is it not a contra-
diction of terms ?

)



THE DIARY 6F A STUDENT TEACHER
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We have to regard that the class
room is really the boys' home. But
do we give that predominance to
their wishes or needs as the home
does, or are we imposing our own
views by way of discipline ? Bccor-

dirgto Adam's teachings, we have

to impart education with due regard
to the capabilities of the average
child and develop the students per-
soonality. The heredity and environ-
ment are the chief factors in the
development of the personality of
the student, But have we consider-
ed heredity while admitting the
students, have we evolved the suit-
able environment in which the stu-
dent's personality can develop ?
Verily an educationist has said that
class teaching 1is unnatural. The
child wants to be doing, exploring,
discovering for himself, while much
of the class room work demands
his passive reception.

School should indeed create the
proper home atmosphere. But do
not the authorities fashion it accord-
ing to their own views ?
Oakden have truly said: ‘Class
teaching is not a natural process and
therefore it has to develop a srecial
technique to cope with the artiticial
situation inherent in it".

Sturt and.

M—t——

Inside the schools questions are
asked in an unnatural way inorder to
see that the other person knows
some thing which we are already
informed: of. Teaching ghould be
imparted with due regard to the sub-
ject matter and the aplitude of the
student. PBut within this city of Cal-
cutta of present times Mr. David
Hare himself would have failed to
know each student of his school per-
nally and to get an adequate know-
ledge of his background.

While asking questions, I had to
keep certain ‘don'ts' in my mind.
They should neither be ambiguous
nor should be such as can be ans-
wered with mere ‘yes' or ‘no'. Like
an astrologer, |1 have to frame gques-
tions anticipating the possible ang-
wers. | must elicit from the students
the very answer 1 had anticipated.
But supposing I am not ‘so fortunate
as to get the very thing I want ? And
generally spesking we are seldom
fortunate.

The other day, I heard some in-
direct complaints against our super-
visors., They are made by those who
have no knowledge of the inner
working of the society, Qur super-
visors have imported educational

( 13 )
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views from abroad and have reliance
on their own abilities. But are they
fiee to make use of these views ?
They themselves are disappointed
persons and are busy in mass pro-
duction of teachers for a number of
years,
the same state of darkness as ever.

True, we have gained our inde-
pendence. But it is the business
people who have got real independ-
ence. The mass isin the same state
of economic degradation. From the
President and the Prime Minister
down lo the district authorities, all
are prone to deliver speeches, rea-
soned or otherwise on education and
deplore its sad . stale, But are they
equally sensitive to other features of

our country : the prevailing corrup-

tion, the absence of responsibility
and the sense of frustration ? They
do not realise that true joy and hope

can never be revived th:ough disdain.

If we tread on the grass we can not
expect it will retain its proper shape,
One feels inclined to say with the
poet :

“Oh fat white woman whom
no body loves,
Why do you walk through
the fields in gloves,
Missing so much and so much ?"

But the country remains in.

We too are treading forward tram-

pling the educational organisations

with sharp criticism wt hout raising
our little fingers for reform. It is
this indifference that have made our
schools.

A naked house, a naked moor,

A shivering pool before the
door,

A garden bare of flowers and fruit,

And poplars at the garden's
foot,

Such is the place that 1 live in,
Bleak without and barey within."

One of the students of class 1X
said that the regular teacher had
asked that I should teach not only
samasas, but Bengali grammar {rom
the very start. I wonderd why the
teacher instead of telling me directly
used this means of . communication,
Was it because he wanted to show
his pupils that he was really the per-
son who counted and notl 1 left
the earlier chapters dealing with
orthography as too easy. Perhaps
the regular teacher thought [ was
afraid to teach them. But even then
he should have told it himself rather
that communicating through one of
‘our’ pupils. ‘

( 16 )
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Coming down after teaching
class VIII, I was expected to offer
another explanation. One of the
teachers asked me why | was not
teaching poetry in class VIII. I tried
to turn a deaf ear, but he would not
stop and repeated his .guestions over
and over again, till I had to say
that I would teach ,poetry from the
next turn. :

Tuesday, 3oth January, 1951.

This was the third anniversary of
Mahatma Gandhi’s death and hence
the school was closed. I tried to
think things coolly. [ realised that
the regular teachers were themselves
trained one day like us. Before
coming to training they had already
become slaves of so many habits
which they could not easily shake
off during their nine months course,
Going back after their training, the
conditions in the school are such
that they can not put in their new
ideas into practice., Lapsing into
time honoured system is therefore
the only solution. Thus the old sys-
tem goes on while teachers come
and go and training makes no im-
_pression.

The poor pay of teachers also
takes away initiative and it is

(

.more convenient to follow the tradi-

tional rut than to try innovations.
Society while admitting the poor pay
of teachers, will only say “Even then".
What ever might have been the de-
fects of the old methods of teaching,
they at least shaped the characters of
the students and when they were
unable to do so they looked to God
for help. But today with the mixture
of old and new methods, education
has become neither tish nor fowl nor
a good red herring.

Perhaps the teachers themselves
have some thing to be blamed for.
They cry that they are martyrs, but
what are they doing for the society ?
Are they not concerned with their
own personal interests ? The inte-
rests of the larger society are always
overlooked and petty personal inte-
rests dominate in all their actions.
There is no martyrdom anywhere.
After getting our education, a sort of
inertia pervades the whole atmos-
phere. We think merely in terms of
jobs we may secure, We enter tea-
ching profession only when'we find
all other avenues closed and carry
on routine teaching day by day. It
is neither the zeal of a missionary,
nor the inspiration of patriotism that
drives us towards the profession. All

17 )
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ey -

talks of martyrdom in this context is
meaningless,

To the new B. T. teacher the ana-
togonism of regular teachers, has the
same ferocity as that of a cat raising
its paws to strike a prey, or that of a
spider i jecting its venom to deaden

the poor tly. But the anatogonism is -

short lived, so long as the new tea-

cher tries to bring some changes to
the outmoded system. The moment
he too lapses in the old system, he
becomes the-kith and ‘ kin of the
older group and is accepted into the
old fold. Thus the system continues
inspite of training colleges and ins-
pite of new B.T. students coming
into schools.
(T'o be continued).

EDUCATION IN U.S. A.

Ds. L. MUKHERJEE .
Pant I.

(a) Traditions of Education in Early
U. S. Settlements :—

In order to understand the pre-
sent organisation of education
in U.S.H. one should take note
of certain historical forces which con-
ditioned the present organisation.

US.A. is a new settlemeni not

more than three and a half countries

old, and the new race has emerged
out of admixture of different races,
English, Spanish, Scottish, French
and several other European nations

(
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cf which the Datch Italians and
G-rmans are probably more impor-
tant. Although first discovered by
Italian navigator, the Spanish were -
the first to settle in the conhnent.
In the area that comprises U.S.8 the
Spanish however came late aund the
Briish were the first to establish
their colonies in the north eastern
regions now known as the New Eng-.
land State. Thus in many of its cul~
tural trends the country resembles
the British irfluence more than any
other except in the South.

)
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From the very earliest limes how
ever the orjanisation of educa‘ion in
U.3.A. had shown c-rtain marked
differenc=s from the prevailing edu-
cational organisation of the Briti:h
isiles. When the emigrants - settled

in 1620 the pattern available in Eng-.

land was as follows—

(a) Very little provision for the
elementary education for the masses
except that which was available
through the Dame Schools and Day
Schools This led to a dead end and
did not provide even the minimum
requirements of lit-racy

(2) A well planned scheme of
education for the well to do throujh
grammar schools some of which were
residential, with a weil planned
scheme of pr=apiratry education
thrcugh preparatory schools.

(3) University educati»n availab'e
in only two u-iversities of Oxford
and Cambridge, bth of which were
residential and open to those who
had successtully completed the
grammar school course, The univer-
sities being residential were expen-
sive and orly the well to do could
send their children into these univer-
gities. The University education
though quite expensive carried its

cwn rewards for almost all the leaders
ot the tate even in those days came
from the upper strata of the society

.and had university education.

(4 There was very little public
concern for education. Opportuni-
ties for advancement in life that edu-
cation offered seem to be reserved
for such children whose parents
could afford them a sound education
through the resilential grammar
schools which later bacame public
schools and then completed at the
universities, Oxford or Cambridge.

As contrasted to this sort of affairs
the early settlers in America seem to
have made certain basic changes:—

( ) They decided that every child
of the community should get some
elementary education and that this
education should as far as possible
correspond with that available in the
pr-parotary schools of England. [t
was this that-made them later plan
this elementary education on an eight
veer basis (Which many states have
modified since).

(2) Instead of leaving education
to be decided by the parents accor-
ding to their individual means, the
Americans wanted that the commuy-
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nity as a body should arrange for the
education of all the children. The
resources of the entire group of
people living in a certain area were to
be pooled for this purpose. Perhaps
in the pioneering days there was a
need for & more closely knit commu-
nity than England had.

(3) The type of education to be
offered would depend on the activi-
ties of the area. In the pioneering
days this education could not be so
bookish as on a settled community of
England and this tradition remained
ever afterwards, making American
education perhaps less academic
but more practical and perhaps with
wider variations.

(4) Secondary and college edu-
cation grew as the outgrowth of this
elementary education. They led to
a single track that is only one type of
education, There was nothing like the
English public schools and residen-
tial system of education though not
entirely absent did not appeal to the
American mind. It has been more
or less taken as a supplimentary sys-

tem of accommodation for outsiders"

rather than a feature to which all,
local men and outsiders should con-
form to. This is again due to the con-

ditions of the pioneering days when
the community that organised the

‘colleges did want its children to be

available in the homes for service,

(5) The essentially democratic
spirit that is found in the American
system is also a result of the hard
lite that all lived together when the
class distinctions of the home coun-
try had to be wiped off inorder to
make new areas habitable by joint
efforts. The democratic spirit perva-
des through all walks of life and
school is no exception. Perhaps
this has ;made it a matter of credit
rather than a disgrace for a student
to earn during the period of learning
and no profession is beneath one's
dignity.

(6) Since education of the child-
ren is a matter of concern to the en-
tire community, all look after the
welfare of the educational institu-
tions. Parent Teachers' Associations
are common organisations and be-
sides having a school superintendent
to supervise the entire system, there
has been no need for appointing out-
side agents iike inspectors in U. S, A.
The State government departments
of education look to the organisa-
tion of the schools in a. broader way,

(20 )



EDUCATION IN U. S, A.

but have no right'to interfers in the
day to day affairs of the schools..

To these basiciconsiderations 1ust
be added certain features that were
added when U, S, A. was forrned out
of the merger of thirteen Golonies
which united together to break ihe'
bondage {rom the Brltlsh Yoke a
century and a half after”’ the Txrit;

seﬂlement§ibeen established. They
are :—

(1) Distrust.over ‘any. central atr
thority to look after all fields of wel-
fare, The central authority was born
out of necessity of meeting a comm-
on aggression. ““The ' &dlonies them-

gelves were jedlous of tetainidly-asicv i1 ﬂ?grv

much power to themselves -ad they
could and ceded only limited: tudc-’
tions like defence, communication,
currency and foreign policy to the
central authority. hducahon there-
fore remained a State Subject and -
this has created a numberless varlety
in educational organisation and to
an outsider it, therefore appeats that
there is Hardly a state policy in edu-
cation.

(2) Just as the states ‘had tried to
retain power in their own hands the
local authorities likewise did not like
the state officials to interfere in the

( 21

. to other colonies.

Toc¢al i organisation and this has not
'oHI} prevented a system like inspec- -
fign:Iut has created a diversity in
standdigs’ and organisation within
the-state” dccording to the different
policies that 1nd10 ual commumtles
hold within, thé name state.

With this actilly as the frame work
of our reference gvg may briefly re-
view, the cong} Homr of education in

U, S.A ‘before md‘ependence or

what is commonly known as the
colonial period and the changes
that were brought about in the nine-
teenth century.
die, Y

colontl,al' éeriod prior to
1785, edugatlon was compulsory
from seven fo ,tlfteen and since 1647
each commumty was obliged to pro-

- vide a school for its children. This
- law was first enacted in the colony

of Maskachusetts and then extended
The type of tea-
ching aVvailable in American Schoois

“in -those days was however similar

to that available in..English prepara-
tory schools. A few years before
this is in 1635, Boston Latin school

- was established and its teaching did

not differ materially from that availe
agble.in any Grammar school, of
England.

)
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It was in 1745 that Arithmetic was
~gdded to the curriculum and- in
1751 Benjamin Franklin formd the

first Academy offering English, Latin,~

Mathematics and many modern prac-
tical subjects,” This .was the begin-
ning of teaching of practical subjects.
The control of this institution was
semi public in the sense that it was
left in the hands of a community or
local organisation, Religious training
was offered within a board frame-

work of Christiniaty and so the school

was not denominational. The acade-
my marked the transition from the

formal grammar school of the acade-

mic type to a democratic high school
ol the common man with more prac-
tical subjects.
_can school, the Boston High School
was established, in 1821.

language serving as the main com-
mon subject and a variety of practi-
cal subjects was offered as optionals,

In 1827 the State of Massachusettes-

again frame the first law which obli-
ged a unit of five hundred famili-
ties to maintain ane school for five

hundred families and further ‘provi-
ded that in such a school mot only

English and American History should
be taught as compulsory subjects

The . typically Ameri-

It offered -
a three year course with English -

but book-keeping, surveying geome-
‘try, algebra should be taught. Greek
and Latin may be provided as
optional subjects énly in. large
schools.

The Massachussetes Law was the
basis of new reforms for many years
the new type of schools provided by

" the law had a serious competitor the

Academies but since 1840 the new
type gained ground, especially be-
cause it was more suitable to the con-
‘ditions of new pioneering lands, in
the western regions towards which
the Americans were extending.

_The migration .towards. the west
however brought - another feature.

 Some of the new settlements did not

have enough population to maintain
“a full fledged 'schools and as it was
not possible to have a combined
school.-for several settlements, " they
_were generally so far away, that in
some areas travelling teachers were -
‘appointed by several settlements
conjointly, They visited one settle- ,
ment on one day and the another on

another day. By "this ‘method even

_education upto high school standard

was maintained in some areas though
the quality of education available
under such a system was not as

( 22 )
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good as that of more thickly popula-
ted eastern coastal areas. One tea-
ther schools were also common,
where one teacher taught several
subjects together,

In the Eastern Séa Coast some of
the parents ambitious of giving a
better type of academic teaching
which will ensure their - admission
into universities preferred private
schools which grew up to ‘meet the
need. These private schools could
pay more individual attention to the
children and prepared  them for
school entrance examination of the
universities. Specially in the Sou-
thern States, which thanks to the
slave labour of Negroes, grew up into-
prosperous tobacco and cotton plan-
tation a type of feudal aristocracy

prevailed and private schools were

preferred to ths public. This was
especially encouragead by the type of
non dénominational religious instruc-
" tion which the American schools,
called public schools offered though
they were in noway comparable
to the British schools with the same

| 23

name, Roman Catholic Schools
were therefore .opened at certain
places, From the very beginning
the American States, especially those
in the North refused to assist these

private ventures financially though

they allowed them to function by
charging fees. .

After the Civil war two problems
arose, one was the condition of the
emancipated Negro Slaves in the
Scuth, 'It was difficult to pursuade
white settlers to allow their - children
study in the same schools with the

_children of the emancipated slaves
‘and therefore separate arrangements

had to made {or the Negroes and as

“the Negroes themselves were poor the
-arrangements in_their schools were
“not quite satisfactory. Hnother great

change was the decision to run the
public high schools without fees, and
depend on taxes, local or state. The
opposition came from richer parents
who sent .their - chxldren to Private
schools and were compelled to pay
for the public schools from which
they 'did not derive any bensfit.

)



EDUCATION IN JAPAN

_SHAMSUDDIN, B.A., BT., M.Ed,, Dongargacti, Dist: Durg, M:P.

"End of the Second World - War ~

brought about tremendous changes
in the JTapanese system of Education,

The Anierican ‘School System then
crept in and Education i Japan was
modelled accordingly. The- ladder'
gystem replaced the dual* systemrand’

a period of  compulsory - education...

an extepmon by three yeats;’ became
the new feature i. e, Primary..six
years and Junior High School:z.three
years.
and 'Universities’ 1ncluded those
which were: formerly known a§ l‘ngH-

er schools, professxonal schiodlE® é‘rfd’"

Universities. In brief edication™i
Japan doubtlessly * undeiwent *’va%t,
expansion providing equél Sppoitu-
nities to all

The outcome of this nadlcal chan-
ge in Japan has gracluallyc eifecteel
higher percentage of literacy; sxmply
as a result of the last lifty years' com-
pulsory education on a large scale
and the attendance has been very
high, It is now tlé-le earriest desire of
every parent that children should
attain higher education so'as to en-

¢ %

Japan.._
Jpart: o{%hedapanese who -‘implement-

“Wiér.
*that they could: énforce: and extend

Now the status of oolleges.’

‘sure ‘@ bright’ futuré caféer.. Today
higher education is the, spgbol of
brighter future of a child's life in
Qtjszeally creditable on the

ed the: rnedernesqstem of education
in their -eEhdols sinspite s of the .tre-

-mendous hardshigvand obstacles, as

the life of the: people was involved
ehormous cemplications due to the
“worst consecjuences- of the. Second
]t -was theiridauntless courage

compulsoredudation.- Inspite of all
“thése elfoffs~~good' ‘many:uechildren
earfr“of g’etcsohool’s for av-lrongerapemod
ﬁtgﬂer’iees loem ohlldwerx OI@CcCs
buhteoiw econonmic ~disability, oTFhe
peme‘n.tage %of »othe’ echildeer;ianho
vconsequeknﬂxf ‘have: +to abandon
their education in-this way, - is 1°5 in
primary schools and 4 in Junior High
gchools. No doubt compulsory edu-
cation pravails and it brings some
National freeship also, even then
parents have fo"bear a lot for the
‘education of their children.
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Condition of school buildings in
Japan is very pocr. The Goverment's
rearmament policy and crises in
local {inances have put a stop to the
upkeep, maintenance and ex-
tension of school buildings Due teo
economic scringency ot the-Govern-
ment, the scale of teacher's salary
has been lowered and regular teach-
ing stalf has been reduced, which
has “resulted in overcrowding in
class. Generally one finds 60 to 70
‘students in each class. Inspite of
the knowledge that the Entrance
Examinations are very severe, £0% of
the pupils, on completion of their
compulsory education, do take ad-
mission in Senior High Schools,
specially, the famous ones are always
flooded with applications, The
student population of the Universitlies
and the colleges comes up to halt a
million. The number of colleges and
Universities is 470, even then, there
is keen competition for admission in
the State Universilies of fame, In
this way 50 thcusand students, each
year, are deprived of admission in
Universities and Colleges. One out
ot three graduates of the Senior High
Schools succeeds to get admission
in Univercities. If one desires to
get good employment, it becomes

‘epoch of relorms.

essential for him to secure higher
education so as to ensure secure
position -and prelerence in the’
narrow employment market amongst
thcse who secure wuniversal ed-
ucation, ’ “

Women’s Education.

According to basic law on Edu-
cation of 1955, equal oprortunities
should be provided to all, irrespec-
tive of caste, creed, and sex. Prin-
ciple of coedualion was also
established which proved to be an
Inspite of all
endeavours, women education still
sulfers for various reasons, The main
reason is poverty which imposes a
burden on women. In society women
have a lower status than that of a
men The field of professions for
women is also limited.

In Japan, family women are not
given equal treatment. Parents think
mcre of civing household training to

their daughters than to give them’
‘higher education. Up 1o Secondary .

Education only, coeducation and
equality to certain extent has been
realised. As regards higher edu-
cation, the ratio is 1 women to 5

men,
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“Technical and Literary Education.

~ The Japanese level of scientilic
‘and technical cullure is much lower
‘than that of America, It may be due
to many reasons but the greatest of
all, which I presume, is, due to the
fact that Primary and 3eeondary Edu-
cation is mainly confined to the tea-
ching of three R's only. Very few
school provide facilities for experi-
ments in the field of scientific sub-
jects, It has generally been seen
that an agriculture teacher is not such
-an expert as a farmer is in respect of
practical knowledge. Itis all due to

the fact that that neither - Primary nor

Secondary education pays héed to
technical education.

The number of students studying
the humanities and the Social Scien-
ces is greater than the number of
students studying natural and tech-
nical sciences, At Tokyo University,
which is considered to have a large
number in scientific branches, cnly
900 students get admission for scien-
titic Training while 1100 are admit-
ted for classical education every
year. Employment ratio of science
graduates is higher than that of so-
cial science and Humanity graduates
as the demand of society is of scien-

EDUCATION

~can pedogogy.

ce graduates rather than of classical
students. This is-the reason that
science graduates are preferred to
ordinary graduates in employment
also,

.Education and Needs of the
Society.

So far as adjustment towards so-
ciety through education is concerned,

it is fulfilled in two ways. Firstly edu-

‘cation must train people for adjust-

.ment in society under the existing cir-

cumstances, wrong or right. Secon-
dly education must prepare people
who could transform society into an
advanced one for the benefit of the

swarming masses,

Their method of Educgtion has
been much influenced by Ameri-
As regards basic
‘and professional  education opinions
are correlative. The reform in the
education system was demanded by
the capitalists in the year 1953,
Their comprehensions were that
basic education be given prominence
and protessional education be neg-
lected. Apparenily their contention
seems to be justitied but the question
is whether the professional education
of engineers' doctors and workers
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which the capitalists dreamt of was
really of any use ? They expected
_that workers should be merely obe-
dient. They were not at all concern-
ed with any culture or polish in
them.,

~ Bfter the second World War, peo-
ple have been more eager to have
higher education. It is needless to
say that this is all for employment
atter securing graduate's Degree,
This makes obvious the conflict bet-
ween social conditions and educa-
tion.

EE@::EEEEE-E I

T. C. E. J. & P. L'TD.
19, Hewette Road, Lucknow.

GRAND CLEARANCE SALE

- ‘GENERAL BOOXS. CLASS ROOM PUBLICATIONS,
Special Commission allowed.
ﬂ

Select books fof prize distribution.
Pamphlets for general knawledge.
Orders to :—Managing Director.

end of this issue,

Thus the modern methods of
thou jht proveking in schools are

generally condemned at home and

it often brings into conflict the real
conditions at home and the school
education. For these reasons teach-
ers in rural areas often have to face
great difficulty, but, but as in every
country there are also tactful
teachers, who solve the prob-
lems easily by asking the children
to write an account of their lives and
then they proceed further by discus-
sion on these lines,

Gifts for school children.
List of books published at the

RN s &I—E—- —— £l CEEaEn GRS
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“TRUE METHOD OF EDUCATION"

( By P. K. Mukerji, 71 Shar Bag Allahabad )

THE knowledge pursued by the
School, College and University stu-
dents is useless and spurious for any
practical purpose, Nice subtleties
of discussions, fine distinctions. plays
upon words, quibbles etc., formed
the bulk of their literature. Their sole
object was to sharpen the intellect
‘with useless or spurious knowledge.
Their metaphysics were cowebs, fine
to look at, but unsubstantial and
barren of any good results. Clever-
ness and ingenuity not solidity
and originality, were the natural out-
come of such a sy stem of training,

Far dilferent was the method
adopted by Bacon;
Inductive Philosophy. = To ameliorate
the condition of mankind, to mintster

to their pleasures ard comliorte, to

“alleviate their sufferings- these were.

the practical objects of pursuit. The
‘object of Science is the invention of
arts and mechanical contrivances
which may be turned to good -acco-
‘unt. Utility is the test of the value
of knowledge.

According to Herbert Spencer,
‘knowledge has a tow-fold value-its

the father of

value as discipline or mental train-
ing and its value as positive acqui-
sition.- Our mental faculties are
to be sharpened and a stock of
knowledge is 1o be acquired which

-will stand us in good stead both in

our dealings with the world and the

.particular chosen subject for which

we have a peculiar aptitude, In
order that these two cbjects may be
accomplished thoroughiy during the
short career of general education,
care shouled be taken that the sub-
ject of study chosen for the sake of
the cne should he subservient to the
other also. Afer being grounded
in general -principles, the aitention
of the’'student should be conlined o
the study of his favourite subject.
‘Anything not having a kearing on the
latter and which he has sfterwards
to forget or unlearn shou'd be care-
fully eschewed in the former ccurse
of prehmmary tralnmg

Next, to proced to the considerat-

-fjon of the second branch of the

subject under enquiry, what ccnst-
itutes real education,
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The primary end of all real edu-
cation is the pérfect development of
humanity or acquisition of wisdom.
The most knowing or learned man is
not necessarily the most wise. The
province of knowledge is to furnish
our mind with materials of inform-
ation, that of wisdom is to utilze or
turn them' to account, The one may
be compared with the materials of a
building and the other. with the
architect using them for its con-
struction. ‘ ‘

The application of meditation both
to study and observation is the best
means of obtaining wisdom, Whether
in the province of intellect or that of
morals, its intluence for good is vast.
The marvellous productions of art
and science are the combined result
of knowledge and thought. What

the digestive process is to food, refiec- -

tion is to knowledge. As one invi-
gorates the body, the other endows
the intellect with understanding and
wisdom. Education does not simply
mean the culture of the mind. It
embraces the improvement of our
physical, intellectual and moral or
spiritual faculties in due proportions.
Meditation has a large share in en-
lightening our mind and soul. It
unlqcks the treasures of psychological

and moral truths. It is the best safe-
guard against immorality and vice.
It leads to the formation of good
character, which is the principal
object of education.

The existing system of our edu-
cation has a two-fold defect. It does
not make adequate provision for
moral training, and it tends to foster
a spirit of cramming or mental sub-
serviency. The Government of India,
in the recent past, issued circular
orders on the subject of moral train-
ing of students, laying down certain
rules about the selection of ethical
text-books, discipline and inter-3chool
regulation of transfer of students
from one institution to another,
These regulations do not appear to
have produced the desired ellect;
they have produced only one effect,
the rigid realization of fees and tines
on occasions of transfer. It should
be borne in mind that both as re-
gards physical and moral training,
much depends upon the students
themselves. As they cannot become
good atheletes, without undergoing
systematic physical exercises, =o
their morals cannot be expected to
be improved, without their leadin
moral lives, Study of the rules of
gymnasium and of morality is, no
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doubt, good in its way in tfurnishing
our young men with knowledge of
these subjects ; but their morals can
no more be improved by mere study
of ethical textbooks than a nation
: can be rendered virtuous by an Act
_ of Parliament. '

The conclusions, then, of a suc-
cessful system of education should

be :~—

(a) a general preliminary training

for shar;ﬁening the intellect ; and

(b) a choice of a subject for which
the student has a peculiar aptitude.

" The primary end of all education
is the attainment of wisdom and the
development of originality. This
cannot be achieved only by storing
the mind with a- -complement of
truths, yet to be brought into action.

The Sequence Technique in Lomposition "ﬂ'eaching

INDRA SWARCOP SRIVASTAVA
Lecturer, T. D. Training College, Jaunpur.

Of all the tfunctional aims of
composition teaching, I consider the
objective of developing sequence as
the most essential one, so much so
that to my mind it is almost the defi-
nition of composition to say that it is

a collection of sentences, arranged in

a seqguence.

With a view to achieving this aim,
the Sequence Technique was tried,
tnis year, by pupilteachers in T. D.
Training College, Jaunpur and was

¢

‘met with unusual success.

Cral res-
ponsiveness and a sense of ochievement,
which this technique develops on the
part of pupils, are great imcentives to
productive language habits and learn-

ing a forevgn language becomes an ex-

ceedingly deld ghiful experience Rltho-
ugh “with growth in general intelli- |
gence there is a natural increase in
the degree of sequence and conti-
nuity, shown in pupil's written work"
(F. G. Schonell) even then deliberate
teaching and tesiing for this particular
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f

objective 1s surely: a better way of teach-
tng composiiion.

There are two major considera-
tions in using this technique. The
first is that the maximum number of
sentences to be produced in a se-
qguence by pupils in a class should
be determined on the basis of experi-
ence. It is my experience that
pupils, in the first year of English,
can orally produce as many as six
gentences in a sequence, ata time,
Pupils in‘the second and third year
of English can, at the maximum, pro-
duce ten seniences. The other pre-
requisite of this technique is that the
_general pattern of all sentences
should remain the same thrcughout
the pericd. What the pupils have
to do is to substitute requisite words
in the sentences. In the beginning,
it is essential tor the teacher to sug-
gest the pstterr, Later on, one
bright pupil may suggest the pattern
of four or five sentences, on agiven
topic and the same sequence is de-
veloped by the rest of the pupils.
Objects; pictures, match-stick draw-

ings, actions, action-chains, and ver- -

bal situations can help in developing
-sequence., These principles are
illustrated in the. following exer-
cises :(—

Exercise I—The teacher arranges
a book, a pen, a bag or any object
on a table or on a desk. He says:

‘This is 'a\ book. It is your boqk.
It is on the table'.

After this, he directs the attention
of a pupil to the pen placed on the
table. The pupil now épeaks the
following three sentences at a time :

“That is a pen, It is my pen. It
is on the table',

Thus, the structure of sentences
remains the same, but with the help
of substitutions, pupils produce a va-
riety of sentences, This is the simp-
lest exercise to start with. Here the
teacher's role is reduced to the mini-
mum. He simply initiates the lesson
by speaking three or four sentences
in the beqginning. For the rest of the
period, be simply points to various
objects, arranged in a previously
manipulated situation, and the pupils
speak sentences in the sequence
tixed by the teacher. The teacher
can suggest from time to time linking
words such as ‘and’, ‘but’ etc. or 'se-
quence signals such as ‘it, ‘the,
they, he, she, later, earlier'. etc. at
the appropriate places,
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Exercise Il—With the help of pic-
tures and match-stick drawing the
pupils can produce the following
four sentences in a sequence.

'That is a picture, Itis the pic-
ture of a. girl. Her name is Kamla.
She is reading at this time".

A picture of a boy doing some
activity can be suspended in the
class. This time another boy can
frame the follwing.

That is a picture. Itis the picture
of a boy. His name is Pradeep. He
is writing at this time.

Exercise lll—Sequence can be
developed by means of a series of
activities or’action, chain for example,

‘The teacher stood up and went
to the blackboard. He wrote a word
on it and came back to his seat'.

In places of ‘teacher, word and
seat' pupils can respectively substi-
“tute ‘names of pupils’, ‘sentence’ and
'‘bench'. Or pupils can be helped
to produce the following :

'‘Ramesh stood up and went to
Dinesh., He read a page (sang a
song, cut a joke with) to him and
came back to his seat’.’ l

\ 32

- dividual pupils.

. connected sentences at a time,

»

The main objective here is to
help pupils describe three activities
performed one after the other. These
activities can. be performed by the
pupils or can be represented by
means of pictures and drawings.

Exercise IlV—Even stories can be
handled in this way. A story may be
divided, say, into four stages, each
being represented by a picture.
Now pupils are required to form three
sentences in a sequence on each pic-
ture. First of all, the four pictures
may be separately described by in
After thie, iwo pic-
tures may be taken together. Thus,
the pupils: will now produce six
The
final aim must be oral production of
the whole story by individual pupils,
The whole situation can first be
explained in Hindi. For example, -
the stereotyped story of the ‘Thirsly
Crow' may be developed in the
second year of English as follows :

Picture |—There is a Crow in the
picture. He is thirsty. He wants
some waler to drink.

Picture [|—He sees a pivtcher in
the distance, He flies to it, He finds
some waler at the bottom of it.

)
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Picture lll—He thirks of a plan.
He brings some pieces of stone and
drops them into water.

Picture 1V - Water rises in the pit-
cher He drinks it and tlies away.

~ RAfter adequate praclice with pic-
tures, the latter cen be removed and
the pupils may be asked to tell the
story in the past tense, If the child-
ren are weak important words may
be written under each picture. Thus
the words ‘Crow’, thirsty, and water
may be written under Picture L.

"Exercise V—Even in short compo-
sitions in which pupi's are regjuired
to write on a certain topic - the sequ-
ence technique can be used For
example. in requiring pupils to write
on "My Classroom" each pupil may
be asked to speak three closely lin-
ked sentences at a time. One pupil
may say, "Thisis room No. 7. lt is
my class room. | daily sit here".
The other pupil can say, "Thereis a

biackboard in my classroom. The

teacher's table is behind the black-

board. Pupils' desks are behind the.

table'. The third pupil may add,
“There is a picture on the wall. ltis
the picture Pt. Jawahar Lal Nehru.
He is a great leader,"” The teacher
or one of the pupils at the end can

produce a self-contained running
piece of ccmposition on “My Class
room"

~ All the " above exercises were
actually tried in the T.D. Training
College, Jaungur and it was 1eally a
pleasure to wetch the Composition
Lessons in which the teacher and
pupils were at the best.

During the first three years of
foreign. language teaching, the Se-
quence Technique is the best for
developing expression. 7T'he special
merits of this technique are that the tea-
cher s tn the control of the situation,
that the pupil learns 'to limit himself
to what he knows bec can express correct-
ly and to arrange it in orderly sequ-
ence," that he proceeds with the pace
which he knows is kis and that the voca-
bulary ttems and structures, number and
length of sentences are carefully contro-
lled and graded by the teacher to meet
the requirements of the pupils.. Oral
responsiveness on the part of the
pupils is the final test of their achie-
vements in composition in this tech-
nigue. If the teacher finds his
pupils are unable to produce four
sentences in a sequence he should
immediate]y come down to three or
two,” lf he finds that the length of
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sentences is -an impediment, be must
make them short, Hiter this much
oral practice pupils will take delight
in writing out compositions which

will not lack coherence and sense of
paragraph and will be compara-
tively free from mechanical inaccu-
racies.

BOOK REVIEWS

(L. MUKHERJEE)

Samajik Adhyayan, Bhag Pahala,
By Messers Balbant Singh, Ram Lal
Bhatia, and Amrit Lal Gupta (Mac-
millan & Co. 294 Bow Bazar utreet
Calcutta) 333 pages Rs, 3. 75 nP.

The book contains 40 chapters
divided into six parts. The nine
chapters of the first part describe
India, its physical' features, climate,
resources, industry means of trans-
port and occupation, It is thus a
part dealing with physical and
economic geography of India. The
next five chapters deal with the
development of human civilisation
followed by ten chapters dealing
with ancient and medieval history of
of India ending with the Moghul
period. Then comes the fourth. part
in which there is a single chapter
dealing with the physical conditions

( 3a

of the wortd The next part deals.
with the middle ages in general,
development of democratic ideas and
industrial revolution. The last part
has twelve chapters dealing with the
arrival of European nations in India,
the rise and fall of the British Power
giving details of national move-
ments and reforms.

On reading the book however
one gets an idea rot of an integrated
approach as social studies should
have but rather a piecemeal appro-
ach cf history and gecgraphy along
with economic geography. This is
perhaps the .result of three authors
writing separate portions withcut
any one attempting to edit and
coordinate them. Any way, the book
is informative, and we thall anxiously
look forward for the subsequent part
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.in which perhaps more integrated
approach may be evident. Printing
and binding are Lboth good.

Hamary Sansad : by Messers
Anant Sayanam Ayenger and Bal-
krishna Sharma. (Macmillan & Co,
" Bowbazar, Calcutta) 123 pages,
Re. 1. 30 nP.

The book describes our parlia-
ment in a lucid and interesting way.
. It has nine chapters dealing with the
constitution, a general description of
India and of Delhi, democracy in
ancient India, development of Indian

parliament, its description and irau-
guration and two chapters on
parliamentary procedure. The whole
thing is developed in a conver
sational manner, guite interesting to
a young boy who will get a good
working knowlege of the way our
democracy works and how it has
evolved. The printing and get up
are both fine and the book can be
safely recommended for use as a
supplementary reader in literature or
in Civics for every child in a demo-
cratic land should know how our
democracy works.
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